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The meeting was called to order at 7:34am by Steve Katz.

Minutes
Draft minutes from the September 5 meeting were reviewed. It was moved and seconded to approve the
September minutes as submitted. The motion passed unanimously.

Student Issues/Concerns/Questions
Knowledge Coop & MedWiki ‐ Sam Kozloff, Tarissa Lai, Miriam Smetak (MS2 students)
Slides attached. Please reference for details of the presentation.
Knowledge Coop is a registered UMN Student Organization. They work to develop collaborative &
comprehensive resources for the Medical student body and develop deep & long‐standing partnerships with
faculty. http://sua.umn.edu/groups/directory/group/3220/
Best practices get passed on from class to class, and learning resources are consolidated for studying. Currently,
about 40% of the student body uses the MedWiki to supplement their study, especially MS2s. The MedWiki is
set up like Wikipedia and is readily searchable with text, diagrams, quizzes. It can also be edited by students.
There are links to Anki cards, if available.
MedWiki is NOT: a note‐taking service. Materials are contributed voluntarily. It’s an active learning experience &
students learn by participating.
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Benefits of MedWiki
 It’s a trusted resource, available to everyone. Notes are approved (ideally) by the faculty in a
collaborative way.
 Faculty gets feedback. Helps create educational supplements tailored to the students needs/requests.
 Can be used as a marketing tool by the Med School. It’s a comprehensive resource for at‐risk students.
MedWiki is a collaboration between med students, faculty & Student Council. Students want to grow this into an
“Official” resource, with the collaboration of faculty, and to make it sustainable through student council
representation.
The MedWiki is in the voice of the students, for the students. Current faculty involvement include Dr Powell
(ANKI collective flashcards), Dr Gutierrez (Embryology notes‐students meet w/her for note approval before
posting), Dr Weinhaus.
Long‐Term Vision
 Increased faculty participation, including providing material or proofing notes
 Comprehensive of the entire curriculum
 Add 3rd & 4th years
The MedWiki is a protected site. It’s currently not on an AHC server, so they are working on moving it to a
secure University server. There may some issues with copyright, which are being investigated. Currently posted
images are under a Creative Commons license.
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MedWiki vs. BlackBag
 MedWiki is student generated vs. faculty generated
 MedWiki is consistently formatted with what needs to be learned, as determined by students
 MedWiki includes Anki Cards
 Editable by students (hopefully with approval from the faculty member)
Concerns raised by the Committee: Incorrect or false information; information is outdated and does not get
updated; incomplete information. Content may change, it does not get updated, and a student then uses it to
study, resulting in incorrect testing.
**A request from the Knowledge Coop: after content and format are created, that faculty is open to students
presenting the material to them for review & correction.

Announcements
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LCME: follow‐up to non‐compliance issues need to be addressed by April 2015. There are still some
issues that need compliance including formative assessments. Administration will be coming back to SFC
with solutions.
SFC meeting dates were passed out for the Academic Year.
There is a new tab on all BlackBag courses called “Tutorials, Tips & Student Links” which includes a video
on how to navigate BlackBag, technology tips from the student techs, and links to student‐run
resources.

Annual Course Reports
ECM 1 & ECM 2 (skills section) – Sharon Allen
See attached ACR document for details.
*ECM1
Learning objectives are available on the ACR.
Evidence of outcomes being achieved:
Students score high on the practicals.
Honors criteria had to be adjusted down to include more students.
HDPE (Hypothesis Driven Physical Exam): used to teach the physical exam.
Working well:
Students like the small groups, the faculty facilitators, and working with standardized patients. They do well on
HDPE, but are not comfortable doing the exam.
Areas of Concern:
 Articles for HDPE sessions are above their heads.
 HDPE final was too contrived and a waste of time for students, based on feedback.
 Honors—perhaps it shouldn’t be there since this is a competency‐based course. But with the new
Honors criteria, this may not be such a problem this year.
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Changes
 Inconsistent teaching between faculty facilitators. Difficult to maintain consistency with 17 tutors, with
17 different teaching styles.
 New approach to HDPE exam—will now be on‐line rather than with a standardized patient
 New Honors criteria
 HDPE—For readings, faculty have been asked to give a synopsis of 3 points from each reading for
students to know before each case.
 Continuing to incorporate the radiology sessions with anatomy, including on‐line sessions
 Added 3 ultrasound sessions
*ECM2 (Clinical skills sections)
There are 5 sessions in the IERC including clinical‐based interviewing, physical exams, write‐ups, and oral
presentations. Students are in small groups with patient‐educators. There are 3‐4 students per patient and 5
cases during the duration of the course. There are workshops for oral presentations, and clinical write‐ups are
required. Workshops include advanced cardiac & pulmonary skills, neurology exams, pediatrics exams, oral
communication. Patient‐educators are involved in the workshops, too.
Assessments include open‐book, on‐line formative quizzes; 1x1 practical interviews & physical exams with
standardized patients which are written up and then presented. Students perform very well on tests &
practicals.
Working well:
 Skills sessions with standardized patients. However confidence & comfort levels are still pretty low for
exams, but a little higher for interviews.
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Areas of Concern:
 Communication workshop: ratings are still low, but it’s improving from the last couple of years.
 Consistency in grading write‐ups: faculty grade with a rubric, but scores are still not consistent.
 Students want more time in the IERC and more opportunity for oral presentations.
Changes:
 Adding patients to the communication sessions.
 There are new videos for students.
 The final moved to the week after course midterm week.
 Part of the HDPE may be moved online, as it did in ECM 1.
 Adding 2 ultrasound sessions to ECM 2.
Dr Allen is grateful to all the faculty who participate, as it’s a lot of work. Committee members feel that it’s ok
for comfort levels on practical exams to be in the 2.8 ‐ 2.9 range. This is appropriate for where the students are
in their studies at this time. Communication skills are needed & very necessary for doctors, as it’s often lacking
in the real world. But there is only limited time for the students to practice this in the 3 communication
workshops.
Is there a “UMN” standardized physical exam & write‐up? Yes, there is a physical exam checklist with designated
maneuvers for the exam. Not all maneuvers are tested on the exam, but may be demonstrated in the videos
that students watch. Are the faculty trained to teach the exam in the same way? No. The standardized patients
are trained, though. Only the HDPE is demonstrated during faculty orientation. All faculty are either family
medicine or internists. There are slides & a video available for faculty to watch on the physical exam.
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Suggestion for patient admitting & patient presenting: Determine from the start why the patient is in the clinic,
and what is the problem s/he was admitted for. Address only 1‐3 major problems before the history is
presented. Dr Allen will talk to Dr Berryman about this.

Discussion
Practice Formative Assessments
Table of course formative assessment offerings is included at end of minutes. Highlights include:
Purpose of formative assessments:
 non‐graded practice questions
 used for students to measure their process
Observations from the survey:
 it’s a very heterogeneous between courses
 some offer several hundred questions; some offer very few
 if old exams are posted for students, course directors need to be certain that all concepts/content are
updated for the current year, and that question formats are the same as the current tests
No student has ever complained about “too many” practice questions. However, it’s difficult to generate these
questions. The students’ biggest concern is “what is the level of detail” that will be tested, and how will
questions be worded? One representative exam/example of each summative assessment may be sufficient as an
example.
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It’s important to have consistent formative assessments, as there is usually no time for formal review before
finals. These help to let students know if they are studying correctly BEFORE the test. There needs to be
compromise between what the students want and what the faculty can provide. Students may want a set of
questions each week, but does faculty have time to supply weekly questions?
There are various format possibilities: i.e. questions with the answers right away, questions with the answers at
the end.
There must be a way to assess student process and progress, but overload is not necessarily the way to go.
Students may concentrate too much on the detail of questions at the expense of the larger concepts.
Dr Woods is very pleased with the distance that courses have come over the last few years in providing
formative/practice questions. This was not available in the past. We’ve come a long way, and the continuous
dialogue between Course Directors on this topic is a great way to continue.
Formative assessments could be a great collaborative tool for the MedWiki.
Dr Slattery shared that many students look for as many questions as possible, including on‐line. Can there be a
collaboration between commercial question banks, and those questions supplied by faculty? This is difficult, as
there is a disconnect between the focused subject questions from NBME/USMLE/on‐line sources, and the
integrated questions that the Medical School is trying to encourage. They are also not in the style of any
particular instructor.
Nikki Cairns suggested that students could generate the practice questions and submit to faculty for approval!
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The comfort level of students is the issue, not the knowledge level. Our students perform well on exams & Step
1.
Dr Katz asked Dr Woods to draft a letter to Course Directors re: this topic and whether they can add/revise
questions for their course. Using the table info, SFC needs to address Course Directors who supply no or few
questions. The table could also be used to answer the Medical School’s LCME shortcomings.

FUTURE AGENDA ITEMS
Suggestions from Course Directors for future SFC meeting topics:
Student disability and accommodations
ExamSoft & BlackBag assessments
ILT feedback
BlackBag search functionality
The next SFC meeting is November 7.
The December 5, 2014 meeting will be a joint one with the Clinical Education Committee and CUMED in Duluth.
The meeting was adjourned at 9:00 am.
Respectfully submitted,
Brian Woods
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Knowledge Coop
Tarissa Lai
Sam Kozloff
Miriam Smetak

WHAT IS THE MEDWIKI?

Goals of MedWiki
• Generate highly trusted, validated content
• Pass on best practices from year to year.
• Encourage collaborative learning, resulting
in future physicians who are better equipped
for providing coordinated care.
• Improve faculty-student feedback process
• Enhance the medical student experience by
consolidating learning resources.

Who uses it right now?
• 40% of survey participants are currently
using the MedWiki to supplement their
studying

What does it look like?

WHAT IS MEDWIKI NOT?

Not a Note-Taking Service
• Collaborative learning.
• Active learning experience.
• Learn by participating.

Not a Replacement for
Lecture
• Meant to supplement and complement
• Offers a collective and verified
perspective on course material
• Meant to be a conversation between
students and faculty

WHY IS IT IMPORTANT?

Benefits to Students
•
•
•
•

Centralized, trusted learning resources
Improve communication with faculty
Shared workload
Increase time dedicated to mastering
the material, opening time for
community involvement
• Reduces anxiety

Benefits to Faculty
• Reduces instructor's workload: FAQs
• Ensures students are getting the right
information out of lecture.
• Improves feedback to instructors
• Improves student satisfaction
• Reduces student anxiety
• Ability to tailor lectures with timely feedback
• Help instructors create useful educational
supplements

Benefits to the medical school
• Assists at-risk students by equipping them
with high-quality resources
• Source of remediation and recovery for
students with academic issues
• Admissions benefit - Looks good to
prospective students
• Continual and timely curriculum improvement

WHO IS INVOLVED?

Medical Students
• Generate content with faculty
coordination
• Curate content
• Identify and promote effective tools
• Maintain and improve infrastructure

Faculty
• Verify content
• Endorse Knowledge Coop learning
resources
• Timely feedback and clarification on
misconceptions and what is important
• Coordinate with student content makers

SFC/Student Council
• Recruitment of faculty
• Promotion and legitimacy
• Consistency and sustainability through
student council representation
• Funding
– temporary

Examples
• Current MedWiki/Anki Collective
• Dr. Powell
– Anki Decks

• Dr. Gutierrez
– Embryology notes

• Dr. Weinhaus
– Additional resources

FUTURE OF MEDWIKI

Long-Term Vision
• Sustainable platform
• Increased student-faculty partnerships
• Comprehensive and consistent
presentation of entire curriculum
• Ongoing process of curriculum
improvement
• Adding 3rd and 4th years
• Rotation reviews and advice

Thank you!

Annual review, Essentials of Clinical Medicine (ECM 6803) Part 1
2/18/14
Learning Outcomes:
 This course teaches communication and medical interviewing skills, basic physical exam
skills and begins to teach clinical reasoning. A series of lectures and clinic activities was
added as the Masters of Clinical Information section of the course last year.
 It is designed with small groups, 10 students per group with a faculty facilitator that
meets over a period of 18 weeks starting in August through early December.
 ECM consists of 2 Communication sessions, 5 Interview sessions and 8 Physical Exam
Tutorials.
 The MCI section included lectures which covered topics that include biostatistics, study
design, critical review of journal articles, and application of clinical information to
patients, translational research and managing conflicts of interest.
 Assessment for ECM 1 consisted of:
o 6 online anatomy quizzes
o 5 open book radiology quizzes
o An interview practical at the end of November
o A written medical history practical at the end of November
o A physical exam practical in early December
 The MCI assessment consisted of online quizzes and a project.
 Professionalism was assessed at the end of the course by a facilitator evaluation form.
This included several categories such as attendance and participation.
 All students scored high on the practicals: the interview practical – Mean = 33.7/35; the
written history practical Mean = 48.3/50; the final physical exam practical: the head‐to‐
toe sections ‐ Mean = 55.7/58 and the HDPE section ‐ Mean = 17.8/20
 Honors was based on cumulative points, as well as demonstrating outstanding
professionalism, attending all sessions and demonstrating outstanding skill in critical
thinking. Originally we aimed for the top 3% of total points but only 7 students met
points for honors so we lowered the total points for honors to 323/333 and this gave
22.5% of the class to receive honors – 39 students

What changes were made in the course?
Additions in 2013







The HDPE cases were tweaked.
The detailed and exam checklists and the physical exam cards were revised to better reflect and
match the physical exam maneuver checklist.
The radiology sessions stayed the same with three live sessions, and the rest were recorded.
We tried to connect this part of the course better with anatomy.
The HDPE evaluation section of the Final Physical Exam practical was the same as 2012 and was
done using patient educators as evaluators. The students were also not given the case before
hand; they were only given a general organ system that was involved in the chief complaint of
the case.
We allowed the open book anatomy quizzes to be open till end of the course.




MCI was converted to team based learning format.
We had a 2 hour lecture/discussion on healthcare disparities and determinants of health.

Describe what is working well in your course:











Small group sessions are a highlight.
Faculty facilitators are highly praised. They bring their experience and give the course a real‐life,
hands‐on experience.
The standardized patients are always wonderful.
All faculty facilitators were rated at a level of 4‐5.
On a scale of 1‐5, with 5 being strongly agreed; students rated the HDPE physical exam teaching
as being beneficial to help develop clinical reasoning and gave it a score of 3.6.
Again on a scale of 1‐5. With 5 being strongly agreed; students rated “I feel comfortable
performing the HDPE part of the physical exam during tutorials” at a level of 3.6 points.
The students rated their comfort level with physical exam skills a 2.8 (scale 1‐4 with 4 being
very comfortable)
The students rated “I felt comfortable performing the HDPE part of the physical exam during
tutorials” a 3.6
The faculty facilitators are phenomenal and do a wonderful job.
Students in general are positive about the radiology section of the course – they appreciated the
on line sessions. This still gets a low rating of 2.9.

Describe any areas of concern:










Students don’t like the HDPE part of the physical exam tutorials – they felt the readings were
too much material and they have no pathophysiology to understand the readings –
Students did not like the HDPE section of the final exam – they felt it could be done on paper,
was too contrived
Students felt that they didn’t have enough time to practice the physical exam skills ‐although
most rooms in the IERC were empty by 3:30 when the sessions went till 4:25
Inconsistencies in teaching among the facilitators is an ongoing problem. Facilitators teach
differently and there is always anxiety amongst the students that some other group is learning
more than they are.
In spite of weekly communication to all the facilitators, the students felt they didn’t have a
good understanding of what was expected each week especially on the final HDPE test
Students felt the final section of the HDPE test was poorly designed in that we didn’t need to
have a patient educator and the skills lab (they didn’t realize that we have been unsuccessful in
finding an online program for them to do the HDPE section of the final exam)
Students felt that the course could use more organization that we did not give information in a
timely fashion ‐ there are a lot of moving pieces in the course and it is hard to get a grasp on the
overall big picture.
Honors was questioned by several students who received total points but were not
recommended by their facilitator to receive honors. This is an ongoing issue which last year was
denied that this course be exempt from honors.
For MCI some students had some concerns about the TBL format

Describe any changes you plan to make:













Would like to revise the interview sessions to initially build a framework for the interview. Then
allow students to interview with SP’s. We would need an SP for each group for the afternoon
rather than sharing a SP between 2 groups which is what we do now. This might require extra
budget money as we would need more SP’s for a given session (would need 8 or 9 on a given
day instead of 4‐5).
Delete the HDPE readings and still give the hypotheses for the cases and let students use
Medline to read about the disease – Emphasize with the facilitators to present a brief synopsis
of the given hypotheses before they do the HDPE case – i.e. what should students be looking for
in terms of the physical exam and what they would expect to find –
Move the HDPE part of the final exam in ECM 1 to ECM 2 where we could use the last IERC case
tutorial for an HDPE assessment with a Patient Educator – use a musculoskeletal or neurological
case that PEs could simulate better and have students do a 25 min encounter with a focused hx
and exam
Introduce 1 session with sim man portal for the abdominal exam – this would require training of
faculty to run the sim man. Will drop the HDPE case for that tutorial
We reviewed the radiology sessions and will change the question on course evaluation to better
reflect the objective. We will continue with the online sessions.
We will continue to try to get more consistent with teaching; however I think this is an
inevitable issue that will not go away. Overall all the facilitators have high ratings and overall the
students score high so it does not appear to be detrimental.
For the honors policy next year notify the faculty facilitators of students in their group that have
total number of required points for honors before they decide who to recommend for honors. I
still feel Honors is not appropriate in this course.
For MCI will adjust TBL some to try and respond to student concerns

Annual review, Essentials of Clinical Medicine (ECM 6804) Part 2
4/21/14

Course Summary:













1.

This course teaches communication and medical interviewing skills, focused physical exam skills
as well as head to toe and teaches medical record documentation, teaches oral presentation
communication skills and it also teaches students how to apply concepts of behavioral science,
social science and ethics in clinical reasoning.
The clinical skills section is designed in small groups (3‐4) working with patient educators in the
IERC. Teaching is from patient educators who have been specifically trained. There are 5 IERC
based case sessions, 6 advanced skills workshops scheduled over the 10 weeks. In addition there
is ½ day weekly sessions which consist of large and small groups with faculty facilitators and 10
students per group.
The workshops consist of cardiovascular and pulmonary advanced skills (1), neurological exam
skills (1), pediatric exam (1), and communication skills (3) working on written and oral
communication skills.
The Wednesday sessions mainly focused on ethics with large group lectures and then small
group discussions.
Assessment for the clinical skills ECM 2 consisted of:
o 5 individual online case based quizzes
o 5 group quizzes in clinic on medical history
o A final practical which included a brief medical history and selected ROS, a head to toe
physical, a brief HPI write up and an oral presentation
o 5 complete medical and physical exam write ups of the clinical cases
Assessment for the Wednesday sessions was a take home written exam where students had to
apply ethics and social science principles to clinical cases.
Professionalism was assessed at the end of the course by a facilitator evaluation form. This
included several categories such as attendance and participation.
All students passed both the clinical skills practical and the take home written exam.

Overall mean for Final clinical skills exam (Parts A, B & C) = 147.4/154

2. Overall mean for Part A = 16.3/17
3. Overall mean for Part B = 109.6/114
4. Overall mean for Part C = 22 /23
5. Overall mean for all course points =

/384

6. Range for all course points = (low) (high)
7. Overall mean for take home test = /100
8. Range for take home test = (low)


(high)

Honors were based on cumulative points, 96% of the possible course points as well as other
criteria: demonstrating outstanding professionalism, attending all sessions and participating,
demonstrating outstanding skills in critical thinking and creative thinking.

What changes were made in the course?
Additions in 2014:








The communication workshops were revised to incorporate patient educators as helping with
the oral presentations in role playing and giving feedback
Videos of interviews were used in all 3 communication workshops
A rubric was developed to help in the communication workshops
Quizzes regarding the clinical cases were revised for Black Bag
One of the cases was revised
Quizzes were a formative evaluation
The final was after mid‐term week and spread over 4 days

What is working well in your course?











Skills sessions were highly beneficial to students.
Interaction with patient educators was very positive.
The cardio pulmonary workshop was rated 4.2 (1‐5)
Neurology workshop was rated 4.7 (1‐5)
Pediatric workshop was rated 4.1 (1‐5)
Confidence level of the physical exam was a 2.8 (1‐4) same as last yr.
Comfort level of the physical exam was 2.9 (1‐4) same as last yr.
Confidence level for the medical interview was 3.2 (1‐4) same as last yr.
Comfort level in conducting a medical interview 3.2 (1‐4) same as last yr.
The write up assignments helped me learn about medical records 4.1 (1‐5)

Describe any areas of concern:


Communication skills workshop was rated 3.8 (1‐5) same as last yr.
o Wanted more opportunity to do oral case presentations
o Wanted smaller groups – currently about 6/group doubt we can get smaller








Consistency of grading write ups and spread of scoring
o Satisfactory
 Score of 5 = 4%
 Score of 6 =0 %
 Score of 7 = 1%
 Score of 8 = 30%
 Score of 9 = 3%
o Outstanding (score of 10) = 62%
Lack of extra time in the IERC
Quizzes were formative and therefore less concerns about points
Honors remain problematic – this is a competency based course.
Students get mixed instruction from PE’s and from faculty in ECM1 ‐faculty have individual ways
of doing exam maneuvers and PE’s watch the video and were trained by Dr. Allen – and some
PE’s are inconsistent

Describe any changes you plan to make:








Use the last clinical skills session for an HDPE practical with a given musculoskeletal or
neurological case
Encourage faculty to be more discriminating in their grading of write ups. Continue the grading
range for the write ups – Satisfactory (5), Excellent (8) and Outstanding (10)
Continue with the new structure of the communication workshops and videos for the sessions
Continue to have all the ECM finals during the week after mid‐terms
Continue with Quizzes online to be formative – not count for total points
Continue with Quizzes in the IERC to be formative – not count for total points
Would still like to eliminate honors

